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CULTURAL PORTFOLIO EXTRAVAGANZA: TRANSPORTATION IN
MADRID
This cultural portfolio serves to familiarize students with the many forms of
transportation available in Madrid, Spain. I thought this unit had considerable value
considering our current location, and that many foreign language students throughout the
state of Iowa are not familiar with urban culture and may be traveling abroad or to
eventually to another city from a relatively rural community. This semester, I have been
conducting my practicum experience under Mrs. Karry Putzy at Solon High School and
have designed this unit on transportation with these students in mind. Sra. Putzy and her
colleague are currently teaching Spanish II through Spanish V classes. According to the
school curriculum, the upper units will soon be learning commands and directions in one
overarching unit.
An overwhelming number of these students are on the college track, taking courses
that will eventually qualify them for admission to colleges and universities throughout the
state and country. It is my hope that this until will familiarize the class with many methods
of public transportation, while also exposing them to the cultural norms and facets of
transportation available to the public in Spain’s capital city.
From what I have observed in high schools, travel is a hot topic. If students
continue taking classes at the high school level, many programs will offer a senior trip to a
foreign Spanish-speaking country. Of course, these trips are generally quite pricey, and a
lot of the financial burden relies on the students. As a future Spanish teacher, I hope to one
day have the opportunity to travel with my Spanish class to a number of different countries.

I believe it will be my responsibility to expose students to what they would expect when
traveling to that region, regarding routines and rituals widely and universally accepted by
that specific culture. By introducing students to the many forms of transportation, I hope
to engage students by using technology to immerse them in the culture, and allow them to
explore and discuss their observations.
The purpose of this unit is not only to give them a topic they are excited to learn
about, but also to provide them a means to compare their own experiences with another
cultural perspective. This unit can also be adapted to examine the modes of transportation
for a variety of Spanish-speaking countries and give students an opportunity to consider
what traveling or eventually living in that culture would be like: how would they use these
modes of transportation and how would their perspectives change?
The lessons in this portfolio are listed in order below:
1.
2.
3.
4.
5.
6.

IN THE HOTEL. NOW WHAT?
ASKING AND GIVING DIRECTIONS
INTRODUCING: THE MADRID METRO
NAVIGATING THE MADRID METRO
GETTING AROUND ABOVE THE GROUND
DESIGN AN AD

And now a disclaimer of sorts: this portfolio collection is designed with the
understanding that the students are already familiar certain vocabulary. Because this unit
caters to a more advanced Spanish foreign language classroom, the students should already
be acquainted with and tested over vocabulary pertaining to: pleasantries, colors and
numbers, special prepositions, and vocabulary pertaining to travel and vacation. I have set
these parameters after consulting the textbook my students in Solon are currently using in
Sra. Putzy’s class (Blanco & Donley 2008).

LESSON ONE: IN THE HOTEL: NOW WHAT?
Topic: Students use Otterwave (an iPhone and iPad app) to test prior knowledge of
travel vocabulary and expressions. Students also have an opportunity to experiment
with authentic accents and dialects.
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)

Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning

Objectives
Students will be able to:
-

Recall vocabulary they have previously learned pertaining to vacation and travel.
Comprehend expressions and vocabulary spoken by a native Spanish-speaker
Mimic the accent and of the Spanish speaker and note their performance.
Give suggestions for self-improvement and modifications for the app itself.

Procedures
Materials needed:
-One iPad for each group of two to three students.
-iPad or Apple computer for the teacher equipped with functional speakers and
microphone.
-Projector Screen so students can see and follow along with the teacher.
-paper to translate unknown phrases and list new vocabulary.

Description of activity:
Prediction: My hope is that the Otterwave (Ottercall INC) app can assist in improving my
student’s punctuation using speech recognition capabilities. I want students to take not of
the feedback it gives them regarding timing and pronunciation. I am also anticipating
students taking turns with the app to play a game in groups using the category that pertains
to travel.

Time
10
min

5 min

20
min

5 min

5 min

5 min

Teacher Actions
Student introduces Otterwave
App. (app should already be
installed prior to class on each
iPad)
Assign students to groups of two
or three (they can name
themselves – as long as it is in
Spanish and pertains to travel).
Test out your own pronunciation
in front of the class.
Instruct each group to begin the
travel section of the Otterwave
app, While students complete the
activity, walk around the room
gauging interest and answering
questions.
When students are finished,
collect each team’s scores on the
board.
Take this time to ask students as a
class what their strengths and
weaknesses were regarding
punctuation and timing. Did the
app have any flaws?
Ask students their thoughts on
new vocabulary words. Collect
their papers.

Student Activity
Students watch as teacher practices
pronunciation using the Otterwave iPad
app.
In groups, have students write down how
they think you will score. Award the first
points to the groups that guess your score
correctly. After observing, students should
also write down how they think they will
score individually.
Students take turns in the group, first
listening to the speaker, then recording
their voice and mimicking their dialect.
They can also ask each other and use
dictionaries to define new vocabulary.
Students share their team scores. They
winning team earns a reward of some sort.
Students can informally respond to how
they think they might have done or
whether they believed the app graded
them accurately. They should write their
responses on a piece of paper.
Students share ideas on new vocabulary
words and turn in completed papers with
definitions for new vocabulary, as well as
their thoughts on performance and speed.

Evidence of Understanding (formative or summative):
-Teacher should be able to gauge interaction by how attentive each group is when using the
app.
-Teacher can gauge proficiency and pronunciation by how the app grades each individual
team.
-Teacher can assess vocab retention on an individual level by how many and what words
the students list and translate on their papers.
Special Considerations or Variations:
-Pair heritage learners in groups with struggling students to make sure no one feels out of
place. Heritage learners can also help these learners with pronunciation.
-Challenge heritage learners not to listen to the native-speakers recording first.
Source(s): Sarah Rissler introduced this app in FL Education Practicum this
semester.

LESSON TWO: ASKING AND GIVING DIRECTIONS
Topic: Learning and observing how imperative informal commands are used – both
positive and negative
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)
Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning
Objectives

Students will be able to:
-

Observe various forms in which commands are used in the target language.
Form basic sentences using vocabulary lingo and give directions using informal
commands

Procedures
Materials needed:
-PowerPoint on commands and direction vocabulary (uploaded with portfolio document)
-YouTube vides embedded in portfolio document
-Paper and pencils.
Description of activity:
Prediction: I want to introduce new methods using this PowerPoint presentation because I
hope students will engage with the new vocabulary pertaining to asking and giving
directions, while also contemplating the imperative informal commands (both positive and
negative) and how/ why these concepts are being taught together.
I truly believe the students will enjoy the “bad” videos embedded in the presentation.
Hopefully they’ll serve to energize students. Students should also find this lesson vaguely
familiar, as teachers and instructors often use the plural commands when giving directions.

Time
3 min

5 min

5 min

7 min

5 min

20
min

Teacher Actions
Use the beginning to class to set
up the PowerPoint, asking
students if they recall the verbs in
yesterday’s activity conjugated
differently.
Explain how to conjugate regular
–ar and –er verbs to create
positive commands.
Do the same using the slides that
explain negative commands.
Explain that the exclamation
marks should be a reminder of
how informal they are.
Have students pick two of the five
circumstances listed to form
commands that would “fix” the
situation. Correct answers.
Explain verbs that are associated
with giving directions Have
students give use the command
form to give directions to the
cafeteria.
Show four videos that pertain to
commands. These amateur videos
by other students should help
solidify the concept.

Student Activity
Students can refer to their worksheets
from yesterday’s activity, and give
examples of verbs that were conjugated
differently.
Students should be taking notes in their
journals.
Students should be taking notes in their
journals.

Students take turns sharing the answers
they provided using commands.

In groups or individually, students write
directions using these verbs to get from
the classroom to the cafeteria. They will
share their answers on the board for
correction.
Students should vote for the video they like
the most. They should feel free to ask
questions for clarification or assurance as
they watch each one.

Evidence of Understanding (formative or summative):
Of course, this is more of an instructional lesson, but students need to be acquainted with
the concept of commands before they can use them in any number of activities. In terms of
summative understanding, the teacher can observe the quality of note-taking and gauge the
level of interest and engagement with the videos.
Special Considerations or Variations:
We are constantly being told that videos are extremely vital tool to introduce new concepts
to learners in the classroom. These videos are also on the same level as the Spanish spoken
in the classroom. These videos will also engage spatial and interpersonal learners.
Source(s): Leeann Gilroy – an upper-level Spanish teacher at Solon High School was
kind enough to let me modify her PowerPoint on commands for this unit.

LESSON THREE: INTRODUCING: THE MADRID METRO
Topic: Vocabulary Review and interactive simulation introducing students to the city
and Metro system of Madrid
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)

Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning

Objectives
Students will be able to:
-

Familiarize with or review current vocabulary words regarding directions and
commands.
See parts of the city and metro system of Madrid from a first-person perspective
Reflect on the cultural similarities and differences they see regarding asking for
directions from strangers and public transportation in a large and foreign city.

Procedures
Materials needed:
-Computer, projector screen and speakers
-BBC website: http://www.bbc.co.uk/languages/spanish/mividaloca/ep03/
-Pencils and reflection journals
Description of activity:
Prediction: I think students will love this activity! Because we’re starting with episode 3,
students will be forced to “catch up” on an ongoing story line. The BBC episode is filmed
as if you (the camera), and your strange host, Merche, has placed you in a number of
positions where you are forced to ask for directions and fend for yourself in Madrid. This
includes paying for the bill at a café, taking the metro, and asking strangers for directions.

Time
2 min

10
min

5 min

5 min

10
min

10
min

Teacher Actions
Explain purpose, setting and
context of video. Tell students to
review their notes from yesterday.
Go to the BBC website and select
Episode 3.
Oversees the video, prompting
students to respond correctly at
breaks in the video.

Student Activity
Take out their notes to review commands
and vocabulary pertaining to directions.

Listen to the video, interacting when
necessary. If students have questions they
can ask the teacher to pause the video and
clarify.
After the video, navigate to the
Ask students if they recall another word
practice section, clicking first on
that implies “straight ahead”. Have
“key words,” and click on more
students write down useful words for the
vocab.
metro. Include Bajar and Subir (verbs for
“get off” and “get on”)
Click on grammar. Answer
Students should be familiar with the
questions for students pertaining
subject agreement and nouns. This might
to the example words used in this be a funny segue way to the other parts of
section.
the video, as well as a reminder of
irregular agreement words.
Have students complete activities Students should be able to recall the video
pertaining to the video as a
and determine what metro lines to take, as
group.
well as the directions they might need to
get to the metro.
Ask students to journal about
Students journal (in English) about what
their observations, coming up
they’ve observed in the video regarding
with at least three things they
the metro and interactions with people in
were surprised at, wanted to know Madrid. They will turn in these journals at
more about, or wanted to
the end of class.
understand in more detail.

Evidence of Understanding (formative or summative):
The teacher should be able to gauge understanding by how students respond as a collective
whole to the breaks in the video – responding to prompts and commenting on what the
metro looks like in Madrid. Reflection journals should also be collected at the end of class.
Special Considerations or Variations:
Teacher can choose to spend extra time on the first section of the video, asking students why
Merche is running off so fast, etc. When it comes to directions, have students put away their
notes and refrain from using subtitles.
Source(s): Leeann Gilroy also suggested this video. She never used it to teach, but a
colleague was impressed at how it served to simulate the metro in Madrid using real
footage of the transportation system and city from a first-person perspective.

LESSON FOUR: NAVIGATING THE MADRID METRO
Topic: Reading a Metro Map, Landmarks in Madrid – Building on prior knowledge of
metro
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)
Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning

Objectives
Students will be able to:
-

-

Students will acquaint themselves with, and eventually learn to read an authentic map
of the metro system in Madrid, Spain.
Students will be acquainted with various landmarks throughout the city, taking not of
their geographic location in relation to each other based on stops along routes on the
metro map.
Students will conduct research on various landmarks and present their research to the
class.
Procedures

Materials needed:
-Computer and internet access.
-Projector Screen
- If available, iPads for each group of students.
Description of activity:
Prediction: My hope is that students use the activity preceding this one as context for this
activity. From the video, they should be well-acquainted with how to envision the metro
system, but this lesson should take the concept a step further, as they navigate the Metro
from Plaza del Sol (featured in the video) to various parts of the city using the metro
system.

Time
8 min

10 min

10 min

4 min

10 min

10 min

Teacher Actions
Teacher begins class with a schematic
map of the metro system on the
computer and either passes out color
copies of the Madrid Metro system or
gives them the address to locate the
map on their tablets.
http://www.metromadrid.es/export/sites
/metro/comun/documentos/planos/Plan
oesquematicoespanol.pdf
Teacher then explains the key to the
students (linías, estaciónes,entrada ,
etc.), and introduces Subir en____ y
bajar en _____ to convey when you
would want to get on and get off the
metro trains., also explaining that this
is how many people in large Spanish
cities get to work, school, and other
activities.
Teacher practices by picking various
stations on the map and assisting
students in giving directions on how to
get there in Spanish.
Keeping the map on the projector,
teacher divides students into groups of
three or four and distributes a tablet to
each group.
Teacher informs the class that they are
all currently located at one central
point on the map (i.e., Bilbao), and
assigns each group a different
destination (Tribunal, Plaza de España,
etc.). Once they know how to get there,
they must locate and gather basic
information on the landmark or area
using their tablets.
Teacher calls on each group to provide
the route they took to get to their
landmark (in Spanish) along with
pictures and information about the
area. Teacher includes the information
on the projector as each group
presents.

Student Activity
Students observe the map, asking
questions about the activity or take time
entering the website provided on their
personal tablets.

Students ask questions about unfamiliar
vocabulary and ask questions about
different forms of transportation in
Spain.

Students follow along on their maps,
finding the quickest, most efficient way
to travel from one location to another.
Students separate into groups.

Students plan amongst themselves the
most efficient route to take to their
destination. Once there, they can use
the internet to find out where they are
and what landmarks are near.

Each group shares their location and
what landmark or neighborhood is
located nearby.

Evidence of Understanding (formative or summative):
This activity calls for an introduction, so I would have to really focus on how the students
participate when I ask them as a class to provide directions from one location to another.
Once they are in groups, I will be walking around gauging their discussions Finally, when
I have each group present their destination landmark or area, I can determine how they
utilized their time by how much information they were able to share with the class. T
Special Considerations or Variations:
Obviously internet access is what makes this activity fun. If a student was having trouble
reading the map, I would make sure they had a tablet at all times. There is on option on
the Metro web page that would allow the student to type in his/her current location and
destination and would calculate the route for them. I would allow them to use to trace that
route onto the map.

Source(s): This is an activity I adopted from my high school Spanish teacher, Bonnie Hall.
She used the activity (for the whole class) before some students went on the Spring Break
trip to Spain.

LESSON FIVE: GETTING AROUND ABOVE THE GROUND
Topic: Applying directions and commands to walking directions in Madrid
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)

Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning

Objectives
Students will be able to:
-

Acquaint themselves with the city of Madrid by foot.
Explore various landmarks in the city and locate them by address.
Compare distances in Spain (to grocery store, shopping center) to distances in the
United States.

Procedures
Materials needed:
-Computer with internet access
-Projector Screen
-Pencils and paper
-If available iPads for each group of students.
Description of activity:
Predictions: Now that students are aware of various locations and landmarks in the city,
they should feel comfortable taking their metro knowledge and applying it above ground.
Spain has a number of small differences regarding directions and addresses that students
should be familiar with. This requires students to locate places of business using Google
Maps of Madrid and provide directions from Puerta del Sol. I would like them to describe
what they will pass, what streets they cross, and the commands they use from the previous
activities.
*To find addresses in the city, I simply zoomed in on city streets and copied the addresses
of numerous establishments in walking distance of the Puerta del Sol region of Madrid.

Time
5 min

Teacher Actions
Divide class into groups of two
and pass out worksheet entitled
¿Quién vive en el piso?

5 min

When students appear finished
with the chart, the teacher goes
over the correct answers with the
class. Clear up any questions
pertaining to the º symbol.
Show an aerial view of Madrid
Spain on Google Map on the
projector. Divide groups into 3
or 4 and distribute iPads.
Pass around the jar with scraps of
paper. Each scrap of paper
should have the address of a
building or place of business in
Madrid.

6 min

3 min

15
min

10
min

On the projector, zoom in on
Puerta del Sol. Inform all groups
that they are here and looking for
the destination written on their
scraps of paper.
As the students give directions,
move the cursor through the
streets, following their lead, (even
using the street view at times).

Student Activity
Students take turns acquainting
themselves with the picture and the clues –
whichever section of the paper they were
given.
Using the clues and picture provided,
students make their way through the chart,
providing a name, nationality, major, and
apartment number for each tenant.
Students divide into groups and collect
iPads.

Students will draw a scrap of paper with
an address listed in Madrid. Using
Google maps, students must locate where
in Madrid this is establishment is located
and what it is (restaurant, government
building, shopping center, etc.)
Using commands and directional
vocabulary, students must write down
directions of how to get to their
destination from Puerta del Sol.
Students give directions to the teacher
using commands, students can also
reference landmarks that will be passed
along the way.

Evidence of Understanding (formative or summative):
Students should note similarities and differences regarding the format and structure of how
addresses are written in Spain compared to their structure in the United States. From there,
students should be applying what they have learned about commands and direction
vocabulary in previous lessons to give directions to various destinations.

Special Considerations or Variations:
I would consider pairing students that need assistance with heritage learners – both in
partners and during the group activity. If a group or the entire class is needs more of a
challenge, have each group draw two different addresses. If students finish early, have
them research the destination they’ve drawn, and what they will do once they are there.
Source(s): I came up with this activity so students can familiarize themselves with the
streets of Madrid.

LESSON SIX: DESIGN AN AD!
Topic: Noticing commands in ads and commercials for various products and
organizations
Context & Setting: Spanish FL Class, Advanced level (Spanish IV & V)
Standards
ACTFL Standards met by this activity
1.1 Interpersonal Communication
1.2 Interpretive Communication
1.3 Presentational Communication
2.1 Practices of Culture
2.2 Products of Culture

3.1 Furthering Connections
3.2 Acquiring Information
4.1 Language Comparisons
4.2 Culture Comparisons
5.1 School & Community
5.2 Life-Long Learning

Objectives
Students will be able to:
-

Notice and comment on the use of commands used in various Spanish
advertisements.
Comment on various strategies companies use to cater to different culturs based on
the use of commands.
Work as a team to design their own advertisement/s using two informal commands –
one positive and one negative.

Procedures
Materials needed:
-Worksheets with examples of various advertisements using Spanish commands (shown
below)
-Projector Screen
-Colored markers/pencils/crayons
-Posterboard
-iPads, if available
Description of activity:
Prediction: I want to begin this lesson by asking students as an entire class if they noticed
any advertisements “in Madrid” throughout the week (Advertisements for or ice cream or
refreshments in café storefronts, logos in front of shopping centers, etc.) Ideally, students
should feel comfortable using these observations and what they know about the people in
Madrid to design an advertisement with the city and people in mind. The advertisement (or
advertisements) must be based on something that they can argue appeals to Madrileños and
must contain at least one positive and negative command.

Time
5 min

5 min

3 min

20
min

15
min

2 min

Teacher Actions
Ask students to spend the first 5
minutes of class thinking of
slogans and ads that use
commands in English.
Pass out the Spanish examples of
the ads that use commands and on
the overhead projector. Pass out
these examples on worksheets as
well.
Tell students to imagine they are
now waiting in the airport for
their plane home. They look to
their right and see an ad that uses
commands like the ones
displayed.
Divide students into groups of
three or four, and distribute
materials (and iPads, if
available). Offer a prize for the
most original ad.
Have students take turns sharing
their ads with the class.

Collect student votes and
announce the winner at the
beginning of class the next day.

Student Activity
Students should be able to come up with a
number of slogans (examples: Nike’s “just
do it”, US Army’s “Go Army”,
Students can use these examples to make
inferences about what the ads imply or are
trying to get consumers in to do/ consider.

Students must come up with an ad slogan
and design using two commands – one
negative and one positive that they might
see in the airport in Madrid.

Students should work in groups to come
up with at least one (or two – one for each
command) ad using the command forms
specified.
Students should explain their ads in the
target language, and why they think it
would appeal to Spaniards or travelers
visiting Spain or Madrid.
Students can take the last minutes of class
to cast their vote for the most creative and
persuasive ad.

Evidence of Understanding (formative or summative):
Of course, the posters should demonstrate that the students have acquired the skills it takes
to construct both positive and negative commands. Students should also be able to articulate
their objectives with relative ease in the target language, and the observations from the
simulations in the city should also play a vital role in the ads and audience they are
designed for.
Special Considerations or Variations:
Again, I would consider pairing students that are in need of help with heritage or more
advanced learners. The lesson also benefits a number of different learning abilities – from
the linguist, to the interpersonal, to the spatial/creative learner.

Source(s): I thought up this activity because I loved when I or my partners could
artistically show what they had learned.
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My intention with this cultural portfolio is to provide a variety of opportunities for students at
various levels of ability and instruction by creating and exposing them to nuanced material with
rich language and cultural exposure. I have designated Madrid, Spain as the target culture with
the hope that heritage learners from Latin and South America will still gain exposure to dialects
and various methods of transportation they may not be familiar with. As I mentioned earlier, this
unit can also be tailored to another Spanish-speaking capitol with relative ease.
This unit is rich in vocabulary because I personally feel that in order to apply and benefit
from the exposure they’ll receive in these lessons; they must also know how to converse with
others within the culture. When discussing travel in a foreign country, it is crucial that students
feel as prepared and competent as they possibly can. Communication is essential to traveling in
a foreign country. I have designed the unit so students can become acquainted with what they
would expect in these conditions. I have incorporated realistic simulations (both audible and
visual) so students can practice new vocabulary and language constructs before they are fully
immersed in the culture.
As a beginning teacher, I feel the most prepared operating within the confines of what I
know. I remember having lessons like this before my high school trip to Spain. Since then, I
have also traveled extensively throughout Spain, both with natives and alone. With that said, I
want to use my knowledge as a frame of reference and encourage my students to share their own
experiences with me. If questions arise pertaining to other Spanish-speaking cultures, I hope to
together to find the answers using the many resources we have at our disposal in the classroom.
Of course, if the unit was in preparation for class travel to another country, I would modify the
entire unit accordingly.
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